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ABSTRACT

This study aims to explore the impact of teachers’ accents on students’ language
comprehension and the effectiveness of Chinese language teaching. A total of 48 students
participated in the study. Data were collected through a questionnaire covering teachers’
accents, intelligibility, comprehensibility, comprehensible input, and teaching
effectiveness. Reliability analysis, descriptive statistics, and Pearson correlation analysis
were employed for data analysis.

The results show that teachers’ accents have only a weak relationship with students’
language comprehension. In contrast, teachers’ accents demonstrate a moderate and
statistically significant positive correlation with comprehensible input and teaching
effectiveness. These findings suggest that teachers’ accents may not directly affect
students’ comprehension abilities, but may influence teaching effectiveness indirectly by
shaping students’ perceptions of classroom input.

In addition, the results indicate that appropriate teaching strategies, such as repetition,
the use of gestures, and visual aids, can effectively support students’ comprehension and
enhance their learning experience, even when teachers’ accents are noticeable. Overall,
this study provides practical implications for Chinese language teaching and teacher
training, and offers useful directions for future research.
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Teaching Effectiveness
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FEDOUEHEH, 20T O35 B A N 1] BES2 5 A2 (1 5 BR AR5 0 205 R
WA . AR, BEAEFAR . DR IRAEME— e BUE R R B, L SEBR I AT
3 o SRR SO PABSUE 15 5 B AR A ROR E 2 A RS F N IR AT
K, HArnr#E#EM Gintelligibility) 57 ELAEE (comprehensibility) A% O .
HR 5 7 P g A8 (Input Hypothesis) , 2% ] & {NAE BRI & T GBS
e ) BT SRR IE S RN, 18 F SRR RO AT . Bk, 0T A AR
B E N AT ERAARE, T RE (A1 HE R 2 AR N B VR AR

BEAl, U RSR 52 BIHUMECFE 5 R Eob i U 2 % SN R R,
MARSRA i O e . AL ER, BB N8 25, AR B f BUm B
AR S A, JFFEEREREE; RHLBIMHUES . T3 K005
MG, 12 0 B 422 B AR ) 5 M v A 2K B AR

BT BiRES, AW BRI EUT 1 & 5 5 A 1 S AR B R A )
KFZ, UHIADOEZEE R B SR IE S, TR & 7R B R A
OERRE, P BhEUMAE 5245 2 5 85 R A B Y SR ms 22 HE

CERER BT
EIEEY 2 PN 5477

TERVIE T 1AL, ABEERHRER [1ES 201580 ] X—&%0
. 7E AR R O TSR T, OB AE T Ul B 5 ) F ] MR — i S e
MEBEAKREET —WME. 52, 4 i BFIHELAHIESEE S Ccurrent
competence) I, “#]FHRUF P RER i+ 1 EX—HE/KFH (Krashen,
1982) .

BT R LR M BB KRBT B 1+ 1 i — b5k
- EFHAER R FETHREEEAECS i+ 1 aorEsmA. Hh, [3
fie ] FEAEFRXE SR AT, TR TR ) B S E I R R O K
R R E L ZTH (Krashen, 1982) .

TV, AR TR e n [P B FEAEFR I e slnT B e & 43 1E
BREER, MRIERN—MMEYERIR, UGR>3 7Efr e i 18] S p B 4% 11
ESRIVIRE. BIEME, LW AEET Krashen (1982) i AR U600 LA B o

Krashen (1982) 7EHJE A N HTa i, 185 JBRENTIE2 ) #H
RETSHL MR T EEAR B IE S N, BI“i+ 17 (Krashen, 1982) .

LA B, Munro 5 Derwing (1995) MBS AEHE— DX 5T HEEE
S5ur#EE, fal OEAGH AR B, A 2R ] B R,
AT RER G S B 2115 .

PRI, 76 AT B A f N R FIREZE R, 20 D& R R B0 R B e R &=
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B / MR

AR (Comprehensibility) 215 5 HARDE 7T — TR A R M I HLIR 1
&, Munro 5 Derwing (1995) &1 HGHHME M & 18 & B HAH OCHE 7T, XTiZME
BT TRANRG R 50k, MR RIAN, TE@EEIRES R A
WA B U, TR F8 W & 7R BRSNS BB B )RR R, 4RI T
HAEE S R AR R BTN AR . DAV ONAZ O BRI, (R A TR
FH LG BB R EARERE DG, e R AR TE B M NAE S PR A PRiE SR
N T 5 B AR

Smith 5 Nelson (1985) 5, TEMHREE (comprehensibility) & F8 W # % i
BRI RIE B W EEMRERE, SR # AR AR i B RSz . AR T Ty B
fRPE ST BRI Gintelligibility) X3 FR: AIEEARRE G & B 2 B A 518
JEE, TR BEAR N U SGTEIT  Be A5 IEAA AR S BE A . TR (intelligibility )
FEOGENE R TRV IR NI NS, B A TR R TR R . B R
RE. B B, DA E S ESIE S RHE.

BT X —H#R, B ] DA — DR EOM 1 AR B AR R s, B
2R PR OME 5 I SRS AR

AH I SIAEHTF IR 45 BB 5 . Munro 5 Derwing (1995) HIBFR BN, K
ST FH ARV TR S, O S 5RE SIS R AR A A O AR, Bb
(RIRIT 25 DA A I 5 3 2 s M S R ] B RE , T DA A9 L S e 8 5 W] LA P P 5 L
P EEAR . B e L, AT 1 A SR BE B AT BT R B AR B mT B AR R AR — e R
ma), AHBRZUAIAME 5 A LR T B G SRR . Wi BT &
Reinbold (2017) i#t—P4aH, wEMMEEZGERRZIMPHA, I RK
B BESEWSE SRR, XU S50 AR G IR e 1 S A 7 rT
frME— A 2%

XL IR, T AT T 9 B 5 SR ] B R n] SRR R 2 (R AE — 8
R, HAME NS EERHA DR BT (L2) B8 M T BRI 5 mT 3RS
(Munro & Derwing, 1995) .

BHOFR 2

EES s, 0¥ (accent) #% 5L NULIEHH EE S E I _L I K E4;
fE, EEHUSHRHEES SR, BN RS EE, A EER ST
#5% (Crystal, 2008) .

W 0t T A B G S RN 2 JZ IR Hm R R, 7 AR A B
IHLA43#HT . Munro 5 Derwing (1995) fgH, #ME H 35155 A =M% o T 17 3
TRV (WE—) « B a3 RN (intelligibility) , T8 & 75 RS IEAAFE AR
T AR B S WA HUCH TR (comprehensibility) , RT3 76 #L
EE IR RS B W PR Z R s e N %3 (accentedness) , 80
TIEE O EMET AR R IEATE S AR RO E R R
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ARig X
] i Wr 2 SEBRRES FRARIE A) N B RIFEE .
R W 2 %o B AR ) I T TR 2 B Ak S R
. W X i % 0% 55— 18 5 BB S A
RS

)2 S AR TR A WA o
ZORBRIE: #3 H Derwing 5 Munro (2005)

BEA BT FLIR H, FERDT DB omEE . o] BRI 5 T BEAR BT S5 4R T 2 [A] ¢ RN
— DA AR R R I, X B FE A 2 (R 2 IR BRSO R e 24 W 3 4 W
FAe S T E F RN A RS B S B N K RE I, G R 2% R
FEARM Y BB SR, AR R IFARLIRAAL . JRED, B & FEACED A4
P N BB, UrE el gent Has T RGm T B RV 7 o hAh, RS ALAS
RIREoR, 5 15 R 8 S A A AE S b B 2 10 AT ATk 1) 52 2 vl B, 1T
Rt (Derwing & Munro, 1997; Munro & Derwing, 1995) .

BRI

Borich (20000 #5H F 724 [RRBUT] Fe hEMMESEEAE
. MEHEWRIARE, THRRERBUN] PSSR [EEN ] Briul, o
FUAE R N )8 BERE 5T, 1) M AE B i R b Bl = A () SE Bz i 547 9 3R
We —MIMT, FEFBEEARIAEZIT R E BTN RS Hey
7RG PAAEUMX 2 A 22 S W ETE 51 ® (Borich, 2000; Fox. Medwell,
Poulson 5 Wray, 2000; Yates 5 Yates, 1990) . 5% 48 UM 270t 72
Rt ARG W ) 5 RIAT RERILNEE V), JFREIE iz B ES . RN S
5vmral, CLEEEF . s, BRI RSN RTE, 6
WS R AR R IR RE, FIREE RIFFREE S5 )5 H (Wu, 1989; Huang
1993; Lin, 1994; Yates & Yates, 1990) .

Lin (1997) I\, #CABAFT AT CLGH . H%, AR N A&
FVarE, TRRIEUNTE 720 EEEBF NG, TR IR, JEeeiE & 41
RN, HEESINREEAT, dhmiedt A ). Hak, BREEE A AT
i, FOMAER IR TNE R ARG S8, W E R, JFREEE
REBFNE. B=, AREFNEGE 2N, BUTFRBE SR, R
wisHZn e, IERE T Hs. B0, AREENZ O TR AW
VRN, BEE R RS B AR TR HE A A A 2] B IR BRI #0E H AR
NN E A AR S s 51, B A= S IR R A, AR
SIRBEANAE B S EIMHRN, BUBN G ARBTG5 AT HS), F
SARKBES K. &fa, AR EEHBRES Rm, #2024
P22 2 e, Tl AEdih S 55, B AR s i & 2 H

LTI %
v 3

AHETOR GO RA BB T R PR ERL T E#Z 1C 5 1F
YERAEAR N SRR, EEERIE T s T e sl et 5izmt 2 A G |
EHF), FARREERE I RIBT TS AT I 2 B0 D E S
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FEAA R I8 AXTHT R BEREEAT T 2, o2 B B B R AR M
X GAE N RFEAR AT R A . N BEIFERE P& Y. S ke, HAr
3 TR REm RAZ I 5T A NG, FEAR AT REAHANESSEB X (F
EF, 1986)

BT BRI 2 JE N, AR TR A A AT SRS . AP
iRz A3t 58 A, Hd BA 13 N, Lok 45 N AWFR I AR 58 4y ih)
5, SEPREICE R 5 48 4y, R EICE N 82.8%.

ML F B RMNE, FEZHIAEREA—, QFEF LT 5 #3545, 3-
SEH. 1-3FH, UREIRG 1 5. BRHES S H, AN ERENZ T
P, WEEIMIE. BXRIE. BEREIIES R, #Bo22E R DU E 5 R X
THE N HBHE

MR TAE

) 5 A5 RIES —E AR I TR G ), il T B AR
ZRF, WEHIRNEAEREER, I8 DAL B AR BEE R U8 25 B BT
Jufdim) CEREEEL, 2002) .

BT ERBHRONEAR R B R LR AR RS, #N (BT R S5 0EH
ERAMKRZAD) o MG BRI FEE S Munro 5 Derwing (1995) XJ#(
R TR S T R AR 2 A OCHHE AL, DA BH BT O S AR S AR AR )
Mt Jf45E Krashen (1982) 2 n] E g N UL, SRIEE 5 N\ 2 n] BT
OV E BN A, AREF IR R B A8 (Teaching Effectiveness
Theory) , F£%% Borich (2000) 5 Lin (1997) ZAHFEIR, 1FAZ: S H
Z BB .

ARRBILF 158, WRES [HRNE] @8 (] GED |
[FTERMRRE] (48D | [TATEfREmARYL] Q8D 5 T#Ema] Q) .
ANFTHT -

RESHT
F () WHRMIEZAS LM R
HITH L G %02 e S = EAE
HF & 4 Cronbach’s Alpha 429
AT 3 Cronbach’s Alpha 583
EIgLid 55 4 Cronbach’s Alpha 790
EEES RPN EE 2 Pearson Correlation .668
HEER 2 Pearson Correlation 701

BORLRIE: W LA SPSS 7t
AT TR X 7] 5 A T HEATAS FE oMo PLER =8 DA b R iy 2H B 2 A T, >R
F Cronbach’s Alpha f 4 H N — Bt A& M2 AT, W LA Pearson #H <475
BT VP AL BRI 2 [A) ) — B, AHOCZE SRR T .
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UM IE (Accent) HTHIEL & UYAN#EIT, H Cronbach’s Alpha 4 .429, {5E1H
FERHMAR . 45 SR AT Be 510 1 BT ik 55 (I N R BN 2 0 o8, I il s J 2 A
XTHOM B 80 SRR RGNS T, M MAEM S A E—EER.
I — g5 RN R IR AR O H & ARG N E R, /FEEPRRE G 2 Ak
P, BHZME AR L.

Al ERfEPE (Intelligibility) A4THIEL S = /M@IT, F Cronbach’s Alpha v .583,
15 BEAEMSAS T — M iOhs i, (RSB IR R R Fe b T B2 (VG [l . &5 2R BoRi%
A TR AR 2 18] B A A — B0, M AR G 5 mT B R A W, AT RE s B R
Bl ESEEY v =2t} R

A B B2 ( Comprehensibility ) #4 [0 AL 7 DY A4 @ 15, H Cronbach’s Alpha
790, BoNZMTH EA REFH N —EUE, Smieta el 2R —#E, FER
AR

A E A S A\ R (Input Hypothesis) 5 #2% a3k (Teaching Ef-fectiveness) 14
[ B A NI, WCR FH Pearson AH R T AT (B AR SR . S R, A
A N A TH 2 R 2 A R IEAH DG (r = .668) , T #0222
B2 I 2R GIEMSE (r=701) , BIRMMH SIS LG ROH—80E,
REA 0SBl 2 A T A MR 2 (1) B AR B2

BRI S, AWVHRNRGES IR ZAGEN T2 2 RIF 2, BaRAaT
HHARSEARBEYNERKY, EEHT RS i SR

It Rt ik
i
R (=) BRROME RS B R
FHE ERE

Wl N (MD (SD)
Accent 48 4.3229 .56952
Intelligibility 48 4.0347 .59246
Comprehensibility 48 4.1823 .61181
Input Hypothesis 48 4.5000 54578
Teaching Effectiveness 48 4.6146 49722

TORBRIE: W5 LL SPSS 7t

RIERRPEG T8 IR, ST AR )y 48 N (N =48) . Bk
KE, SWHPHHESTERT S, SR EB0n0E . 385 T E AN,
PRARFERE . AT B A N DL 2 BB ST A T, 3 4 R 1) A .

EIESHKHTE T, ZUTHF (Accent) Z PN 432 (SD = .569) , 1]
H#EYE (Intelligibility) 4 4.03 (SD=.59) , PE#EF (Comprehensibility) 4 4.18
(SD = .61) . FIRSREIR, FARKINBINHIES RN 515 F RE 704
By PR s Hi AR, JEE AR 2 b AR IR s .
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TEZCF RS 2 S SO R TR 7 T, T BEAA S A Bt (Input Hypothesis)
Z PN 4.50 (SD=.55) , WoRsA i\ R BT s S mAA BT H
B SRR IR T MAl, AL (Teaching Effectiveness) 4112 1
Bt (M =4.61, SD=.50) , JeHt2aA84k I CNEM R0 T 00 A 2
JSRCEL A B S AR [R5

BRI S, S RERZESRT 1, B2l 2 B mEa g,
FRLEA R EES —8k. BT, RN N & X 50 SR T 2
e, 33— 34T Pearson #HC M, HEERE2MAER 4+,

® (W) M H &5 ST 2 SR ARAR S

L[] S5#MO& 2% R P (Sig.2-tailed)
BT gL 292 044

HF A& ] ERAR A 350 015

BT CIEE 2PN o 530 <.001

BT HEER 458 .001

TERLRIR: 7T BL SPSS 20 #r

Pearson G 45 B 7R, 20T 1013 X6k 35 ¥4 T A S R B AN M ). WA
L, 2 1 5 2 A 0w B A R AT B AR R I AH DS R S5 (r=0.292, p=0.044; 1=
0.350,p=0.015) , FERERMEFEDEER, FAREMEIN RIS A1,
FEREREAER, WREREAEREN AR, RFUTELES. FH LWL
By 45 SRS B ARG 1 2 5 BR A 2 e o SRTTT, B0 1 5 m B AR AR 0 B 32 A
S EIEMAHLEERESE (r=0.530,p<0.001;r=0.458,p=0.001) , ERHFLE
SR 22 A 0T PR AN BN, DA SR B AR B VP . AT S, BRI
AN B B OGRS EAE R F WA AR, (B) ] BeR2 M 22 A2 0] 2 Sk FE i B2
H5H VN

BT

ARFFEEREIR, FOT 050 A8 5 BRSBTS 2 A R FE R .
BARTF, MO &5 542X 8% CIntelligibility ) & o] 2 fif B
(Comprehensibility) AR (r=0.292, p=0.044; r=0.350,p=0.015) ,
VLRI AR B O 2 R, FADRRE A ZUT T RC 501, HEREE
HiEE . 45 RS Munro 5 Derwing (1995) & Reinbold (2017) FIHFFT—FL,
RPAME 3 B ] B2 MU 38 PR, (EA DMARBEARTE & AR RS . Ah, 4B
XTHUM O & RGN RE ST, DRI R E R EE . F3A 50000 Bh 5 H0% 5K
W&, HA AR R O B AR A R

W, BN HHE S H A A RUE (Input Hypothesis) & 20 5 5% 24
(Teaching Effectiveness) EHEIEM K HmERAE (r=0.530, p < 0.001; r=
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0.458,p=0.001) , IR I35 SR 22 A SR RS = 5N IO RN, 3 1T S I %o R 44
BEEBRITEN . ARYE Krashen (1982) MR EEMRAM AR, & N YRIES
A1 (D REZTF B G+ 1) FRIRETREMAAS T miE S R 1A
Bom 2, HUMOEERRRE S MR T BAREE, Al BE R RS 22 AR 1 2 ST R,
EAS HEUIE S HE .

Ak, BERUSERRIE Y, BN EREEF AR THFERE. B
YIRS, IS #EEE s i T2 22 ST R (Borich, 20005 Lin, 1997)
AR RN, BEHIT AR O, HENS T EESEERHNY, SBRE
JifiiZ i SRS PR B SIEW B SR, AE SR TH AR S B R

AN s, AR AL SIEM AN A ZFOEBEASEEY
M 2 25 6 5 N 2 AR, (EL AT BB 52 M) 2 A 0 R A B N 5 B0 ORI VAR
WEFL 4 AR, 20T R BT 5 N B R S T AR, JRIE H 2 n SR e
DABRARG 135 X0 22 A SR AT e, AT H T2 2] Bl 5 BUFH AR 5

2k

LRE AT IUAE IR, A RIFUM O s AR TR B B B AR X A RR
PV REE LT AIC 5 /), SR ERRBRIER, A, FBUW O S
AR PR VE S N IR LSO S R P 2 R R, s D Rl RIS
SO SR AR PR E SN I 5 PR, TRl M EUE ORI

AT R, BMEZUT RS E O, EdEVI ks, 58, F
H A EE DT A VIR SETHE SN A B AR, ekt A i S SRR 5 5
SV AR TR HE— PP RFEA IR . B T I, R A RIS O &
X E B A S SRE T, DARHIEAS AT 78 B 3 R 5 m] S A
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